example, Hays (2010a Hays ( , 2010b ) uses an ecological model to describe collective intelligence and organisational wisdom, while Hearn and Pace (2006) develop the notion of value ecologies in understanding emerging business systems.
The ecological approach advocated intends to equip our leaders, scientists and business people with the toolsets and thinking to solve the biggest challenges of our time, as well as capitalise on opportunities over the horizon (Scharmer, 2009; Scharmer et al., 2001 ). Environmental concerns and dealing with them is just one example of the kind of thorny problem at issue here, where fundamentally new thinking and significant change in the way we approach problems are needed. The list, unfortunately, is long, with poverty, illiteracy, crime, health issues and, indeed, educational reform, additional examples. Such an ecological approach to education is heretical and radical, assuming that we must discard past practices and the beliefs on which they hinge -that is, change the way we educate -if we are to attain the fresh perspective and novel approaches to problem-solving necessary for sustainable solutions.
Orientation and Key Themes
Several key concepts are entertained in this chapter, namely wicked problems, education, complexity and wisdom. Each of these terms will be briefly defined and their nature and relevance to the central thesis explained. The main argument is: (P1) Conventional higher education does not sufficiently equip young professionals for the complex demands of modern business or to play active, contributing roles in their communities.
In fact, conventional education may actually be counterproductive (Rosch, 2008) . Kremer and McGuinness (1998) note that traditional methods of teaching perpetuate dependency and passivity when independent thought and action are needed. Conventional education can be a complex vicious cycle -a dynamic problem system posing a wicked problem as explained below. This wicked vicious cycle may be overcome by implementing modest reforms in learning objectives and strategies, and the structure of the learning environment, including relationships between teachers and students. This represents a second proposition: (P2) Educating for complexity and wisdom in the university classroom is possible.
The reforms suggested in the section below (Educating for Complexity and Wisdom), while perhaps radical to some, are simple, sensible and
